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Abstract
The aim of this research is to investigate: 1) How are the students’ perceptions about kinds of
English teacher’s talk in English teaching-learning process?, and 2) How many percentages
of kinds of teacher’s talk are used by the English teacher in English teaching-learning
process?. This research used descriptive quantitative method. The population was the tenth
grade students of Islamic Senior High School (Madrasah Aliyah) Darul Amal Tunggang,
Pondok Suguh District, Mukomuko Regency, Bengkulu Province, Indonesia in academic
year 2014/2015 with total number of students are 15 students. The researcher took all of the
students as sample of the research. This descriptive quantitative research was used
questionnaire and observation checklist as the instrument to gather the data. It was included
from ten categories kinds of teacher’s talk. The results of data were analyzed by using weight
average formula. The findings showed that: 1) The students’ perception toward their
teacher’s talk in English teaching-learning process was positive (3.41=Agree), and 2) The
kind of teacher’s talk which the English teacher express during English teaching-learning
process from the mostly often to rarely are: convergent question (22.22%), inform feedback
(16.66 %), divergent question (12.96%), summarizing feedback (11.11%), praising feedback
(9.25%), procedural question (7.40%), ignoring feedback (7.40%), prompt feedback (5.55%),
encouragement feedback (3.70%) and criticizing feedback (3.70%).
Keywords: Students’ Perception, Teacher’s Talk, English Teaching-Learning Process
1. INTRODUCTION
In teaching English in classroom process there is interaction between teacher and
students. It establishes the success of teaching learning language. In the English Foreign
Language (EFL) classroom, teachers have important role to interact with the students
because they have major portion of class time employed to give direction, explain
activities, and check students’ understands use the target language (Sinclair & Brazil,
1985). In other words, the students’ interaction is also important. When they give the
appropriate response to the teacher’s talk, it means that they understand the language that
teacher use.
Indeed, the language teacher uses to communicate with the students in the
classroom, such as; initiating, interaction, and giving feedback to the student; is one of
definition of teacher’s talk. It is an indispensable part of foreign language teaching in
organizing activities, and the way teachers talk does not only determine how well they
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make their subject, but also assure how well the students would learn. Thus, teachers can
use stimulus to their students, like asking question, invitation and giving direction. With
giving feedback to the students’ response, the active participation of student in the
classroom also increases.
Therefore, teachers present the different way to response the students’ answer.
When the students make correct answer, teachers enable to praise with good words.
Comment and summarizing are also used to follow-up their answer. While, inform the
correct information, prompt and criticize the students answer could be used when
students respond with incorrect answer.
Consequently, appropriate teacher’s talk can create harmonious atmosphere and
at the same time promotes a more friendly relationship between teacher and student, and
consequently create more opportunities for students to participate actively during the
language learning process. Both using variety question to initiate students’ response and
giving feedback to the students’ performance, are expected to increase the quality of
teacher’s talk in the classroom interaction.
2. RESEARCH QUESTIONS
The focused on the research is to investigate bellow:
2.1. How are the students’ perceptions about kinds of English teacher’s talk in English
teaching-learning process?
2.2. How many percentages of kinds of teacher’s talk are used by the English teacher in
English teaching-learning process?
3. REVIEW OF LITERATURE
3.1. Students’ Perception
Perception as the way people judge or evaluated other. In cognitive dimension,
perception as the process by which people attach meaning to experiences. In other
words, the perception comes after people attend to certain stimuli in their sensory
memories. It is a process for interpreted stimulus based on individual experience. It
was differentiated people by other creature that the people distinguish their minds.
Students’ perception could be understood as the students’ ability to justify
their own opinions and distinguish it from research being presented in the class
(Merleau-Ponty, 2002). Students’ perception of teachers’ knowledge of subject
matter, attitudes to work and teaching skills is absolutely dependent on the fact that
they have been taught by the teachers under evaluation and are familiar with them.
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They therefore, have minds already pre-occupied with memories and reactions that
inventory for data collection would measure (Allport, 1996).
Due to explanation above, it could be concluded that perception as
psychological process of every individual to respond, understand or want to
understand about certain object after receiving the stimulants from outside. The
stimulants are then interpreted in order to select the experience decide what action
would be taken. In this research, the term individual refer to the students, so the
perception of the teacher is psychological process of the students toward teacher’s talk
which used by English teacher.
3.2. Teacher’s Talk
Teacher’s talk is the special language the teacher uses when addressing second
language learner in the classroom. It shares a number of common characteristics with
foreigner-talk (Ellis, 2008). Teacher’s talk is also called kind of modification in
teacher’s speech, how teacher initiates the students and gives feedback to them with
their speech (Richards & Lockhart, 2007).
Table 1. Kinds of Teacher’s Talk
Kinds of
Teacher’s Talk
Question
Procedural
Convergent
Divergent
Feedback
To incorrect and no
response
Inform
Encouragement
Prompt
Criticizing
Ignoring
To correct response
Praising
Summarizing
(Richards and Lockhart, 2007)
Procedural question have to do with classroom procedures and routines, and
classroom management, as opposed to the content of learning. For example, when a
teacher is checking that assignments have been completed, the instructions for a task
are clear, and the students is ready for a new task (Sinclair & Brazil, 1985).
Meanwhile, convergent question encourages similar student responses, or responses
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which focus on a central theme. These responses are often short answer, such as “yes”
or “no” or short statements (Richards and Lockhart, 2007).
Divergent questions are the opposite of convergent questions. They encourage
diverse student responses which are not short answers and which require student to
engage in higher-level thinking. They encourage students to provide their own
information rather than to recall previously information presented (Richards and
Lockhart, 2007).
Inform feedback is a direct way to help students realize their mistakes. It
involves the provision of explicit information about the linguistic form that is
perceived as the problem. It could be realized by means of giving definition, an
example, an explanation or by signaling the problem (Mehan, 1979).
Prompt feedback is an attempt to get the participant produce the correct
answer by the use of a clue to indicate the location and nature of the error, or
requesting the student to make clarification of what he has just said, or by the teacher
repetition of what the student has said with an emphasis on the incorrect part, so as to
arouse the attention of the student to the error (Mehan, 1979). Furthermore,
encouragement feedback is an act of inspiring with hope, courage, or confidence:
behavior of heartening. Whereas, criticizing feedback is to comment on students’
incorrect response severely (Mehan, 1979).
Praising feedback is like acknowledgment or comment. Comment of some
kinds are given by the teacher sometimes to encourage the students providing answer,
and sometimes to let others notice what is given by the students, and sometimes to
encourage others as well (Yuqin and Yanfen, 2010). In other hand, summarizing
feedback is when the student answers the correct answer, sometimes the teacher
repeats the student answer with different words or sentences, i. e. using synonym
(Yuqin and Yanfen, 2010).
The style of teacher’s talk in which is commonly found in language classroom
is teacher’s talk in teacher fronted classroom (T3FC) and teacher’s talk in cooperative
classroom (T2CC). In T3FC style, the teacher stands as the central figure in the
classroom, which has the power to control students. The content in teacher-fronted
classroom is frequently based on following the textbook, often reading sections aloud
and completing exercises. Students understand that the teacher is familiar with the
answer and the goal of question is merely to check student’s knowledge (Kessler,
2002).
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Unlike the T3FC style, in T2CC style, the teacher acts as facilitator of
learning, approaching the group when necessary. In addition to social advantages,
cooperative learning results in greater academic achievements when compared with
frontal teaching. However, cooperative learning is used for implementing a
communicative approach to teaching English for non-native speaker (Kessler, 2002).
3.3. English Teaching-Learning Process (ETLP)
ETLP which researcher means in this research is classroom interaction.
Classroom is a place in which teachers and learners are gathered together for
instructional purpose (Nunan & Bailey, 2009). ETLP in classroom could be defined as
the gathering, for given period of time, of two or more persons (one of whom
generally assumes the role of instructor) for the purpose of English language learning.
This definition encompasses everything tutorial session between teacher and learner in
the English lesson.
Allwright and Bailey (2004) stated that through classroom interaction, the plan
produces outcomes (input, practice opportunities, and receptivity). The teacher has to
plan what he intends to teach (syllabus, method, and atmosphere). Thus, the classroom
interaction has important role in teaching learning process.
As well as, Rivers (2000) stated that the teacher in teaching learning process
should not be too focus on the best method, the teacher should be looking for the most
appropriate approach, design of materials, or set of procedures in a particular case.
The teacher is being flexible, while keeping interaction central; interaction between
teacher and learners, learners and teacher, learner and learner, learner and authors of
texts, learner and the community that speak the language. The teacher should not be
directed and dominated in the classroom. Interaction cannot be one-way, but two-way,
three-way or four-way.
In the classroom, the predominant type of discourse is there phase a teacher
initiation, pupil response, and teacher feedback. They refer those phase as IRF phase
(initiation, response and feedback) In language classroom, the IRF framework is also
common have been noted. This basic pattern of classroom discourse differs
considerably from the discourse patterns found in normal conversations outside the
classroom (Ellis, 2008).
Hence, a teacher should have teaching strategies in order to achieve the
objectives of the teaching. Strategies refer to techniques or specific actions to extend
the learning progression. So, a strategy could also be seen as a technique. The mastery
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of teaching technique is momentous to help a teacher to have a victorious teaching
and learning outcome.
Several characteristic of teaching are found to comprise differences between
effective and ineffective instructor. Teaching strategies can lead students intrinsically
to be involved in learning actions. There are two strategies that could be done by
teacher to invite students involved in the interaction during the learning process i.e
giving task and giving choice (Richards and Lockhart, 2007).
Giving Task is difficult for some teachers. Many aspects should be considered
to reach the aims of given task. For instance, any easy task would not give students
who complete the task a feeling of developing competence. Too difficult task is
likewise non-intrinsically motivating for students. Likewise, monotonous task also
would not work better than too easy or difficult task (Stipek, 2003).
Furthermore, a language teacher must pull all their efforts into making the
practicing of language attractive. A stimulating task can take many varieties,
depending on what is being taught. For example, in vocabulary class a teacher may
utilize the technique of similarities and contrasts. The example of this strategy is
games and competition involving synonyms, antonyms and contradictions (Rivers,
2000). Ideally, a stimulating task should motivated students to learn as long as those
tasks are really stimulating. A teacher also has to make decisions about suitable kinds
of tasks to assign to learners considering the subject and level.
In giving choice, the students are intrinsically motivated to work when they
feel self-determination rather than controlled. The stage where students feel self-
determining positive self could be found in four techniques. The first technique is to
give students some flexibility and responsibility to complete the assignment. Second,
is to allow them to score most of their own written work and to use individual
conference to evaluate their progress (Stipek, 2003).
Next, is to have a contract with students for long range assignments and the
last technique is to set up an independent learning center, bring good result in
classroom in which students are involved in more task than before. However, giving
choice has some weakness. Some students may not select a challenging task when
they are given a choice. Stipek notices that to encourage autonomy for students who
seem to lack interests.
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4. RESEARCH METHOD
This research applies descriptive method by quantitative approach. Quantitative
research is built on a study of earlier work in the field, which helps the researcher refine
his or her problem and place it in context (Ary, et.al, 2010). Descriptive method is
considered appropriate for describing the present condition of the research subject based
on the accentuation (Gay, 2011).
The populations of this research are the tenth grade students of MA Darul Amal
Tunggang Village, Pondok Suguh District, Mukomuko Regency, Bengkulu, Indonesia
which consist 15 students. The researcher took all of the students as sample of the
research. The technique of taking sampling is related to Singh’s theory. Technique of
fixed the total sample from the population with standard error 1%, 5%, and 10%. If the
population were 15, so the sample with 1% standard error is 15, with 5% and 10%
standard error is 14 (Singh, 2011). Hence, in this research the researcher choose the
sample with 1% standard error one.
Instruments of the research are questionnaire (using Likert Scale) and observation
checklist. Before collecting the data, the try out questionnaire would be given to the 30
students in Class X of SMK Darul Amal. It was caused by the instrument must be valid
and reliable before have been distributing to the respondent. The result was analyzed the
try out result by using product moment formula in SPSS version 17 program. After that,
the result of analyzing the validity was compare with 5% significant from Table t. From
30 items was examining the validity and reliability, 10 items was invalid.
The results of data were analyzed by using weight average formula. After the got
the mean of each kinds of teacher’s talk, it was interpretation by using the following
table:
Table 2. Interpretations of Average Score
Average Score Name Predicates Interpretations of Perception
4,1-5,0 SA Strongly Agree Positive
3,1-4,0 A Agree Positive
2,1-3,0 N Neutral Neutral
1,1-2,0 DA Disagree Negative
0,0-1,0 SDA Strongly Disagree Negative
(Merleau-Ponty, 2002)
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Then, the research would move on through several steps as figure 1 bellow:
Figure 1. Research Procedure
5. FINDINGS
5.1. Questionnaire
The data of questionnaire result was collected and analyzed to get average
and percentages score of ten kinds of teacher’s talk. Below the overall data about
students’ perception toward teacher’s talk could be seen through the Chart. 1, and
Table 3 bellow:
Chart 1. Overall Average Score of Students’ Perception toward Teacher’s Talk
Try Out the Questionnaire
Distributing the Questionnaire
Observing the Class
Presenting the Results Descriptively
Drawing the Conclusion
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Descriptions: A : Procedural Question
B : Convergent Question
C : Divergent Question
D : Inform Feedback
E : Prompt Feedback
F : Encouragement Feedback
G : Criticizing Feedback
H : Ignoring Feedback
I : Praising Feedback
J : Summarizing Feedback
Table 3. Overall Frequency and Percentages of the
Students’ Perception toward the Teacher’s Talk
Q
Frequency
N Sum Average PredicateSA A N DA SDA
5 4 3 2 1
Q.01
7 8 0 0 0
15 67 4,46 "SA"
46,66% 53,33% 0,00% 0,00% 0,00%
Q.02
6 8 1 0 0
15 65 4,33 "SA"
40,00% 53,33% 6,66% 0,00% 0,00%
Q.03
3 3 2 5 2
15 45 3,00 "A"
20,00% 20,00% 13,33% 33,33% 13,33%
Q.04
0 3 2 8 2
15 36 2,40 "N"
0,00% 20,00% 13,33% 53,33% 13,33%
Q.05
1 2 4 7 1
15 40 2,66 "N"
6,66% 13,33% 26,66% 46,66% 6,66%
Q.06
1 3 1 7 3
15 37 2,46 "N"
6,66% 20,00% 6,66% 46,66% 20,00%
Q.07
12 2 1 0 0
15 71 4,73 "SA"
80,00% 13,33% 6,66% 0,00% 0,00%
Q.08
7 7 0 1 0
15 65 4,33 "SA"
46,66% 46,66% 0,00% 6,66% 0,00%
Q.09
1 3 3 8 0
15 42 2,80 "N"
6,66% 20,00% 20,00% 53,33% 0,00%
Q.10
4 4 4 2 1
15 53 3,53 "A"
26,66% 26,66% 26,66% 13,33% 6,66%
Q.11
12 3 0 0 0
15 72 4,80 "SA"
80,00% 20,00% 0,00% 0,00% 0,00%
Q.12 6 3 2 4 0 15 56 3,73 "A"
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40,00% 20,00% 13,33% 26,66% 0,00%
Q.13
1 4 0 4 6
15 35 2,33 "N"
6,66% 26,66% 0,00% 26,66% 40,00%
Q.14
2 1 0 8 4
15 34 2,26 "N"
13,33% 6,66% 0,00% 53,33% 26,66%
Q.15
3 1 0 5 6
15 35 2,33 "N"
20,00% 6,66% 0,00% 33,33% 40,00%
Q.16
0 5 0 6 4
15 36 2,40 "N"
0,00% 33,33% 0,00% 40,00% 26,66%
Q.17
4 6 2 2 1
15 55 3,66 "A"
26,66% 40,00% 13,33% 13,33% 6,66%
Q.18
4 8 0 3 0
15 58 3,86 "A"
26,66% 53,33% 0,00% 20,00% 0,00%
Q.19
4 9 0 1 1
15 59 3,93 "A"
26,66% 60,00% 0,00% 6,66% 6,66%
Q.20
11 1 0 2 1
15 64 4,26 "SA"
73,33% 6,66% 0,00% 13,33% 6,66%
Weight
Average
4,45 4,2 1,1 3,65 1,6
15 1025 3,41 "A"
29,66% 28,00% 7,33% 24,33% 10,66%
(Source: Designed by the researcher)
Descriptions: Q.01-Q.02 : Procedural Question
Q.03-Q.04 : Convergent Question
Q.05-Q.06 : Divergent Question
Q.07-Q.08 : Inform Feedback
Q.09-Q.10 : Prompt Feedback
Q.11-Q.12 : Encouragement Feedback
Q.13-Q.14 : Criticizing Feedback
Q.15-Q.16 : Ignoring Feedback
Q.17-Q.18 : Praising Feedback
Q.19-Q.20 : Summarizing Feedback
Based on the chart and the table above, it could be drawn about the students’
perception toward teacher’s talk in English teaching-learning process at the tenth
grade students of MA Darul Amal was positive with 3.41 Weight Average and
Agree (“A”) predicate. It was included the ten kinds of teacher’s talk; the students’
perception toward the teacher’s procedural question with 4.4 (Strongly Agree), the
students’ perception toward the teacher’s Convergent question with 2.7 (Neutral),
the students’ perception toward the teacher’s Divergent question with 2.56 (Neutral).
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Then, the students’ perception toward the teacher’s inform feedback with 4.53
(Strongly Agree), the students’ perception toward the teacher’s prompt feedback with
3.16 (Agree), the students’ perception toward the teacher’s encouragement feedback
with 4.26 (Strongly Agree), the students’ perception toward the teacher’s criticizing
feedback with 2.3 (Neutral), the students’ perception toward the teacher’s ignoring
feedback 2.36 (Neutral), the students’ perception toward the teacher’s praising
feedback with 3.76 (Agree), and the students’ perception toward the teacher’s
summarizing feedback with 4.1 (Strongly Agree).
5.2. Observation Checklist
Besides collecting the data from questionnaire, the researcher conducted an
additional data from classroom observation. Observing the class was for known the
percentages of kinds of teacher’s talk that used by English teacher during English
teaching-learning process. The percentages was worked out based on the class note of
what English teacher did and the frequencies of each kind of teacher’s talk. Then
average number of each teacher’s talk and all of the teacher’s talk was calculated. It
was explain as following table:
Table. 4 Classroom Observation Percentages
Kind of teacher’s talk Frequency Total (%)
Teacher’s
Question
Procedural Question ////  = 4 7.40 %
Convergent Question ////////////  = 12 22.22 %
Divergent Question ///////  = 7 12.96 %
Teacher’s
Feedback
To
incorrect
and no
responses
Inform /////////  = 9 16.66 %
Prompt ///  = 3 5.55 %
Encouragement //  = 2 3.70 %
Criticizing //  = 2 3.70 %
Ignoring ////   = 4 7.40 %
To correct
responses
Praising /////  = 5 9.25 %
Summarizing //////  = 6 11.11 %
Total 54 100 %
(Source: Designed by the researcher)
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6. DISCUSSION
Relevance to the experts, that the researcher used their theory in this research,
Jack C. Richards and Charles Lockhart, there were ten kinds of teacher’s talk, namely;
teacher’s procedural question, teacher’s convergent question, teacher’s divergent
question, teacher’s inform feedback, teacher’s prompt feedback, teacher’s
encouragement feedback, teacher’s criticizing feedback, teacher’s ignoring feedback,
teacher’s praising feedback and teacher’s summarizing feedback.
The research finding about the students’ perception toward the teacher’s talk
would be discussed. The data about students’ perception toward the teacher’s talk was
from questionnaire findings. Then, the data about variation of kinds of teacher’s talk that
used by the English teacher was from classroom observation findings. The researcher
would be compare between the students’ perception and reality kinds of teacher’s talk
that used by the English teacher.
The finding showed that the students’ perception toward teacher’s talk in English
teaching-learning process was positive with 3.41 Weight Average and Agree (“A”)
predicate. It is appropriate with frequency of the teacher’s talk in classroom observation
findings. During the English teaching-learning process, the teacher expresses 54 times
from overall kinds of teacher’s talk.
Among the ten kinds of teacher’s talk, the students have the highest average score
in perception on the teacher’s inform feedback with 4.53 average and 63.33% respondent
have strongly agree toward it. Collateral with the students’ perception, based on
classroom observation the teacher express the inform feedback 9 times (16.66%) during
English teaching-learning process. It was indicated that the teacher had enough helping
the students by given a clue or additional information to enamor the students’ answer if
the students do not gave responses for teacher’s questions.
Then, the teacher’s summarizing feedback was having strongly agreed (“SA”)
predicate also, with 4.10 average and 50.00% respondents. In classroom, the teacher used
6 times (11.11%) summarizing feedback. It is enough order from the teacher to give
summarizing feedback to the students. The teacher’s procedural question was the most
agree the students’ (53.33% respondent), with 4.40 average. It was indicated that the
students’ most interesting if the teacher reviewed about last material to remind the
students. But, the teacher only order 4 times (7.40%) procedural question. Based on the
classroom observation, the teacher’s procedural questions are most rare used by the
teacher than others teacher’s questions.
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Agree (“A”) predicate also in the teacher’s praising feedback with 3.76 average
and 46.66% respondent. Praising feedback is a kind of positive appreciation that should
be given by the teacher to make the students felt proud of their self and then motivated to
answer continuously. In the observation data, the teachers’ divergent question was 5
times (9.25%). It is caused by the teacher’s want to give a respect to the students’
existence in classroom interaction.
The teacher’s prompt feedback was the most neutral perception by the students
(23.33% respondent) than others kind of teacher’s talk with 3.16 average. It was
indicated that the students surrendered to the teacher for this one. In other hand, the
teacher expresses 3 times (5.55%) prompt feedback during English teaching-learning
process. Neutral (“N”) predicate also in the teacher’s divergent questions with 2.56
averages. In divergent question, usually teachers need high-level thinking response from
students such as arguments and opinions response. In the observation data, the teachers’
divergent question was 7 times (12.96%). It is caused by the teacher’s want to give a
stimulant for improve the students’ ability in classroom interaction.
Then, based on the classroom observation result, the teacher used convergent
question more often than the other kind of teachers’ talk. It was 12 times (22.22%) the
teacher’s talk is convergent question. Whereas, the students’ perception toward it only
Neutral (“N”) predicate with 2.70 average. The teacher’s criticizing feedback was the
most disagree by the students (40.00% respondent), with 2.30 average. On reality, it
cause by, the students felt ashamed, especially to their friends if teacher allowed a
critique. Based on classroom observation result, the teacher used criticizing feedback 2
times (3.70%) during English teaching-learning process.
The teacher’s criticizing and ignoring feedback was the most strongly disagreed
by the students (33.33% respondent), with 2.30 and 2.36 averages. It was indicated that
the students’ does not like to criticized and ignored by the teacher if they give incorrect
answer and no respond for the teacher’s questions. That the reason why the teacher only
orders 2 times (3.70%) for criticizing feedback and 4 times (7.40%) for ignoring
feedback during English teaching-learning process.
The implication of this research was very important for teachers and English
students in achieving successful English teaching-learning process. It was necessary for
teachers because the teacher’s talk plays an important role in provoking interactions
between teachers and students. The teacher should understand what the students’
perception about her teaching. English teacher is expected to understand what languages
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would be more efficient in creating an environment in which students feel more
comfortable and confident and become more involved in interactive activities in
language classroom.
7. CONCLUSION
7.1. That students’ perception toward teacher’s talk in English teaching-learning process
was positive with 3.41 Weight Average and Agree (“A”) predicate. It means that
that the students were enthusiastic with the teacher’s talk in English teaching-
learning process.
7.2. The teacher express 54 times from all of kinds teacher’s talk during English
teaching-learning process. For the specific explanation about the percentages of
kinds of teacher’s talk which used by the teacher would be explain: teacher’s
procedural question was 7.40% (4 times), teacher’s convergent question was 22.22%
(12 times), teacher’s divergent question was 12.96% (7 times), teacher’s inform
feedback was 16.66% (9 times), teacher’s prompt feedback was 5.55% (3 times),
teacher’s encouragement feedback was 3.70% (2 times), teacher’s criticizing
feedback was 3.70% (2 times), teacher’s ignoring feedback was 7.40% (4 times),
teacher’s praising feedback was 9.25% (5 times) and teacher’s summarizing
feedback was 11.11% (6 times).
8. SUGGESTIONS
Teacher’s talk plays an important role in provoking interactions between teachers
and students. The teacher should understand what the students’ perception about her
teaching. English teacher is expected to understand what languages would be more
efficient in creating an environment in which students feel more comfortable and
confident and become more involved in interactive activities in language classroom.
Therefore, English teacher can make self reflecting about their teaching, such as record
their teaching, make observation, apply surveys and questionnaires.
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